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MARKING & FEEDBACK POLICY 

 

Marking and Feedback policy 

At The Priory Church of England Primary School we aim to give high quality feedback to our pupils as we 

recognise that this guides our pupils towards making progressive improvements in their work.  This 

feedback may be written, verbal or otherwise.  Verbal feedback is considered to be integral to learning and 

progression and most often has a greater impact on learning. 

We are mindful of the workload implications of written marking and of the recent research surrounding 

effective feedback. As such, our policy at the Priory School is underpinned by the evidence of best practice 

from expert organisations: 

 Feedback should be specific, accurate and clear 

 Feedback should be meaningful, manageable and motivating 

 Feedback should provide targets on how to improve 

Therefore, the Headteacher has investigated alternatives to onerous written marking which can provide 

effective feedback in line with the Education Endowment Foundation’s recommendations and those of the 

DfE’s expert group. 

Our aim is to expect what is reasonable of our teachers with regard to what we can expect as realistic and 

sustainable with more of a balance of quality, selective formative feedback with well-trained peer and self-

assessment. We expect a process that builds in reflection time for our pupils.   

 

Feedback & marking in practice 

It is vital that teachers evaluate the work that pupils undertake in lessons, and use information obtained 

from this to inform their current and future teaching. Feedback occurs at one of three common stages in 

the learning process: 

 

1. Immediate feedback – during the lesson 

2. Summary feedback – at the end of the lesson/task 

3. Response feedback – away from the point of teaching (at times including written comments) 

 

The stages are deliberately numbered in order of priority, noting that feedback closest to the point of 

teaching and learning is likely to be most effective in driving further improvement. As a school, we place an 

emphasis on the provision of immediate feedback because we know it is effective. 

 

 

 

 

 

 

 



At Priory School, these practices can be seen in the following ways: 

Feedback What it looks like Evidence 

Immediate  Includes teacher assessing impact of 
teaching, e.g. mini-whiteboards, books, 
etc. 

 Takes place in lessons with individuals / 
small groups 

 Often given verbally to pupils for 
immediate action 

 May involve use of TA to provide 
support or further challenge 

 May re-direct the focus of teaching or 
the task 

 May include highlighting / annotations 
according to the marking code 

 Lesson observations / learning walks 

 Some evidence of annotations or use of 
highlighting 

 IRIS 

 Pupil questionnaires 

Summary  Takes place at the end of a lesson or 
activity 

 Often involves whole groups or classes 

 Provides an opportunity for evaluation 
of learning in the lesson 

 May take form of self or peer-
assessment against the success criteria 

 May guide a teacher’s further use of 
response feedback, focusing on areas 
of need 

 Lesson observations / learning walks 

 Some evidence of self and peer-
assessment 

 Pupil written reflections 

 IRIS 

Response  Takes place away from the point of 
teaching 

 May involve written comments / 
annotations for pupils to read or 
respond to 

 Provides teachers with opportunities 
for assessment of understanding 

 Leads to informing of future teaching 
and learning 

 May lead to targets being set for pupils 
future attention or immediate action 

 Written comments / highlighting and 
appropriate responses / actions 

 Adaptations to teaching sequences 
when compared to planning 

 Book scrutinies 

 

Marking Codes 

PINK highlighting indicates that success criteria has been achieved (this can be indicated on the Learning 

Objective slip, within the work or alongside a written comment) 

GREEN highlighting indicates that success criteria has not been achieved (this can be indicated on the 

Learning Objective slip, within the work or alongside a written comment) 

YELLOW highlighting indicates a mistake/error not related to the success criteria or an incorrect spelling 

(the yellow should be indicated in the margin so the pupil can identify the misspelt word and correct it) 

 

 

 

 



 Expectations 

All work in English and Maths books will be marked in some form by class teachers: 

- Pupils working with the teacher or TA will have their work marked during the lesson (this will 

include the use of coloured highlighters / written comments but feedback will mainly be provided 

verbally) 

 

- Pupils working independently will have their success criteria highlighted (this may be during the 

lesson, otherwise will take place away from the point of teaching) 

 

- KS1 pupils will indicate how they feel about their learning using the faces on the L.O. slip. KS2 pupils 

will provide a written reflection 

 

Pupils will be given adequate response time at the beginning of the next lesson to respond to marking. For 

pupils who worked independently, this will involve addressing green or yellow highlighting.  Pupils who 

worked with the teacher/TA will have been given targets/actions to complete. This response work by 

pupils should be completed in green pen. 

 

As a guide, teachers should ensure that each group work with an adult at least once per week. 

 

Work completed in other books, e.g. Curriculum & R.E. will have success criteria highlighted using 

pink/green but not necessarily be subject to the response cycle as indicated above. 

 


